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I
The object of this paper is to say something briefly about the
history and the historical import of English (both as language
and as a system of power relations) in India, admittedly from a
located Ideological perspective. In this, I may be permitted to
preface the inevitable fact, figure and footnote with a somewhat
uncustomary allusion to some perceptions that, for the time
being at any rate, have become my own and help to suggest the
matrix of experience within which the specific impersonality of
my stance to the subject is situated. I should, perhaps, plead
guilty to a certain impatience here—an impatience with the
pressure to deliver to formulated anticipations. It is an impa-
tience which stems from one's sense of insufficiency among
interpretive communities wherein the inhibition to push lan-
guage, or more appropriately, communication to the raw edges
of a confessing subjectivity seem great. In my own case, the
impulse to find greater room for the plainly stated (even when
the 'plainly stated' remains an ideological formulation) in vio-
lation of the valorized structures of indirection is imperious
(although this paper will provide testimony to my failure to rise
to that impulse). But, jfor instance, outrageous as it must seem,
one would like quite simply to say that the case against English
in India is so transparent that one wonders why it needs to be
made at all. And, more annoyingly still, one finds oneself mak-
ing it, and in English, something that comments monstrously
on our historical bind and, more tragically, on our inability to
break it. I wish, however, to make the case here in a sort of per-
sonal and impersonal mix, so that the force of what I have to
say might derive, at least in part, from absorptions grounded
not entirely in an equipment of cerebrations.
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Let me for a recognizable start make reference to a text that
is only too current—Said's Orientalism. Said cites the following
description of language from Nietzsche. Language, Nietzsche
writes, is

a mobile army of metaphors, metonyms, and anthropomor-
phisms—in short, a sum of human relations, which have been en-
hanced, transposed, and embellished poetically and rhetorically,
and which after long use seem firm, canonical, and obligatory to a
people: truths are illusions about which one has forgotten that this is
what they are,1

One notices immediately that Nietzsche anticipates, especially
in the final clause, a developed Derridean perspective. One
also notes in passing that the incipient post-structuralist project
suffers here its most characteristic and inevitable contradiction:
it builds its thesis about epistemology as the contingent with an
unembarrassed smartness of certainty ("truths are illusions"—
emphasis added), so that the refusal of authority becomes, in
turn, authoritative. Be that as it may, the good thing resides in
Nietzsche's allowance of language as a "sum of human rela-
tions," so that the denial of canonical status does not impede
the intelligible command of language over the totality of any
given human situation. It ought, one would like to say, to be
obvious that one's conviction about the force of that reality
need not wait upon authority for validation, since one's every-
day perceptions, sentient or not so sentient, ,and brush with the
actual business of living are authority enough.2

Depending on what language we use (I speak here particu-
larly of multi-lingual communities) we give to time, to space, to
the self, and to the composite event an inimitable form and
definition. We parcel out or withhold individuality and inti-
macy in discrete ways and in disparate measure as we speak or
receive in one language or the other. Any particular language
use carries with it not merely a uniqueness of social, emotional
and moral adjustment, but equally unique a dynamics of
rhythm and gesture. As every particular language enforces upon
us the attitudes of an archive for the time being inherent to it,
we simply become different people, both to ourselves and to
the other. If I may here offer quickly a substantiation of what I
have just said by way of what has been to me an illuminating
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historical illustration: I have often in recent years wondered
why it is that many more Indian women than men among the
English educated urban middle classes, even when they hold a
critical view of the Indian colonial experience and of the role
of English in it, conduct their spoken interactions in English.
What seemed an easily remarkable contradiction now strikes
me as issuing from a contemporary historical urgency deeply
related to choice of language use. As feminists of one persua-
sion or another, such women are perhaps justly suspicious of
the qualities of bonding that come into play as soon as the
vernacular is used. Often it must be that in their perception the
vernacular carries a cultural load which inhibits the desired sta-
tus of a gender-free and autonomous self-hood. Consider espe-
cially that whereas in English, verbs are gender-neutral, in
Hindi, for example, these are everywhere inflected for gender.
Consequently, every construction in Hindi (equally in Punjabi,
Urdu and Kashmiri) must not only function as an autotelic as
well as social reminder of gender difference, but more embrac-
ingly as constitutive of the "sum of human relations" in any
particular situation. To the extent, therefore, that gender func-
tions as a more pressing cognitive category than, for instance,
class, the use of English in the case of such subjects must bear
deeply on a perception of being. Whether or not an insistence
on English in the context I have cited is the most desirable or
effective tactic against an inimical cultural absorption is matter
for debate; what remains instructive is that language use has
enormously to do with who we are or wish to be, as well as how
we wish to relate to any particular situation on hand. Often,
desiring distance, self-esteem, aggrandizement, or command, we
speak English; desiring a mutually affective closeness, we use the
vernacular; or, typically in urban-Indian contexts, desiring
camaraderie, we use an informal and plastic mix.

It is equally obvious that just as every particular language
preference tends to be informed by the subtle (and not so sub-
tle) ways in which larger histories have shaped us, those larger
histories in turn are usually shaped by the ways in which con-
trolling structures of power choose or do not choose to define
and distribute value. Since the standardization and promotion
of language use are inseparable from constructs of governance
and subjugation, all language is political, whether within the
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family, or within interpretive communities severally, or within
various discourses employed by the state in its multi-pronged
operations and by differing segments of civil society. Clearly,
only the degree of coalescence of abrasion varies in propor-
tion as to how homogeneous or heterogeneous an order we
happen to be placed in, and, therefore, in proportion also to
the stakes involved in any contention. Issuing from that, one
can see why versions of nationhood are often implicated in dif-
fering attitudes towards linguistic: order; attitudes, one might
add, not always and necessarily^ either cacophonic or fascist.
That of course is a reality which frequently challenges our sense
of equity to ourselves as isolable subjectivities and as members
of communities in frustrating and contradictory ways.

I should like now to gloss some of the foregoing as well as to
predicate what I wish to say about English language and educa-
tion in India with a brief personal reference, believing that such
reference carries a germane historical and ideological dimen-
sion. Eighteen years ago when I was for the first time in
America, I recall revelling in the use of the English language. I
was sensible of the fact, of course, that my own 'distinguished'
grounding in the spoken language owed not to any formal
schooling (since I had never been to school until class IX) but
rather to the way in which my father had been located within
the arrangements of the colonial order. The consequence,
nevertheless, was that my sense of power and privilege was exhi-
larating. And if I did at any point stop to consider the history
of my case symptomatically I am sure I considered it quite flat-
teringly. Nor did a little of this have to do, amazing as it seems
to me now, with the fact that I counted myself more an insider
to the glories of the English literary 'canon' than the next man
who had, in all likelihood, a Brooklyn context back of him.
Clearly, my satisfaction was informed by the full force of a hist-
ory that began to take me as far back as Macaulay's puissant
Minute of 1835. I ought not to omit recording the fact that by
the age of seventeen I already had to my credit three fulsome
notebooks of my share of cutely turned-out imitations of
Shakespeare and the English Romantic poets*

And, yet, only last year as I was invited to teach abroad for a
term I found myself uncomplicatedly refusing on the ground
that I could not bring myself to speak the English language
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incessantly for four whole months. My refusal to operate full-
time in English I am quite clear, was not just the expression of
a fashionably conceived politics but of an unwillingness to
Incur, even if for four short months, a construction of my self
which I felt to be now unacceptably alienating.

In all this, the intervening seventeen years had clearly been
for me years of change in many different ways. Spanning the
years, a set of circumstances were to force upon me painful
introspections which had been held much of the time at safe
theoretical distance and, more decisively, precipitate confron-
tations beyond mitigation. That process has brought me some
clarifications as well as made newer kinds of commitment obli-
gatory. As ideologies held in the comfortable equipoise of abs-
traction have been put to the testing edge, acute dissatisfactions
with respect to communities and practices I espoused have
resulted, as well as the urge to be part of alternate communities
and alternate practices. Clearly, my politics which were largely
embedded in discourse have, with a more mundane declaration
of allegiance, concretized into involvements with the immedi-
ate world, rendering the purely intellectual manoeuvre some-
what less available. Consequently also, my whole sense of the
history behind me has had to undergo a sea-change, including
the full implications of the construction of my self-hood in lan-
guage.

As my telos has reconstituted itself over the years, I have
ceased to revel in my status as an English-using subject. More
subtly, I have been aware of a growing abhorrence towards a
privatized capitalist notion of individuality, a notion that in a
contemporary, urban India invariably accompanies the equa-
tion between our sense bf our own modernity and the use of the
English language. I have become increasingly uncomfortable
with our theoretical endorsement of sociality and a communi-
tarian ethos on the one hand, and our zealous privileging of a
literate personhood that rarely seeps into any sustained large-
scale sociality on the other. For those of us who have learnt to
acquire a radical politics, such a sense of the self which, as I
have said, is one cultural extension of the overall tendency of
English education in conjunction with paradigms of
'rationality' imbibed, willy nilly, from selective western histo-
ries, offers particularly embarrassing difficulties.
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Indeed, in this sort of intellectual environment the cultured
stance comes to mean learning to make decorous discrimina-
tions between the qualities of life and work, and, in true
Protestant fashion, to prize the work over the life. As for the
'rational' outlook, it gets defined as the attitude that sets out to
remedy disabling contradictions in sociality but which, simul-
taneously, remains decently tolerant of blatandes within the
single life on grounds of an emancipated order of autonomy.
As must be obvious here, such radicalism denies, from ideolo-
gical purity, the force of any such category of analysis as
'human proclivity' even as partial aid to a comprehension of
the distortions of history, while in the matter of personal con-
duct its cult of privacy consigns the blatant to originations
beyond intervention. Alternately, what remains permissible as a
tactic (and one that I am only too aware of having exploited in
my own career as a subjectivity) to absolve ourselves of any
need for a will with respect to the blatandes of the self is to
deflect these informedly onto some impersonal structure of
causation—dass, gender, the colonial syndrome, or some other
safely impersonal location. It is a situation, therefore, where
determinisms are to be deconstructed and embattled with res-
pect to history, but allowed with a sustaining mutuality in the
matter of individual living. It is not my case that the English
language has been the exdusive determinant behind such con-
structions of our self-hood as I have outlined; it is my case,
nonetheless, that the processes through which we have imbibed
English as cultural organizer closely associated with post-
Enlightenment archives of cognition have had more than a lit-
tle to do with the matter.

I think, therefore, that as radical subjects we have to begin to
be more receptive to paradigms of self-hood which enjoin a
dosing of gaps both within ourselves and as historical agents. I
am far from suggesting here that a mere recasting of our
English-using, urban middle class subjectivities will yield the
answer to the Indian historical problematic. Yet, if we do per-
ceive ourselves accountable to a role in furthering (hat answer,
certain cultural and lived credibilities must, I think, be attempt-
ed. Some effort to disengage our psyches from that exclusive
milieu of arrangements which condition our lives as metropoli-
tan users of English and as scholars with networking alliances
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internationally has to be made. What has helped me, I think, is
a realignment with a spectrum of activity which has brought me
in touch rather more sustainedly with a vernacular ordinariness
of social ethos, as well as helped me acquire a workable writing
competence, thank god, in one Indian language. Even while we
continue to use English per historical need (although, in my
own case, I see this rather more as the expression of a historical
failure), meaningful transformations in praxis on the ground
can, I think, go hand in hand with a redirected purpose in the
use of English. For some years now I am conscious of having
made a decision to press a formulated politics into the English
dailies, something which has given me the satisfaction of hav-
ing intervened among a larger audience on issues that press on
us in the contemporary moment. I may even say that the
amount of writing I have done over the past decade in the
course of organizational work has seemed to me to carry a
meaning not entirely valueless next to a 'definitive' tome one
might have written, if 'definitive' tomes there are.

I am aware, of course, that there need be nothing very new or
startling in what I have said. I may have only voiced concerns
felt more discreetly among a spectrum of peers, yet a forthright
debate would do us no ill, since, after all, so much of the value
and efficacy of what we engage in must somewhere depend on
renewed appraisals of our own estimations of ourselves both as
isolable individuals and as historical subjects. My connected
purpose in outlining the contours of a specific consciousness
has, of course, been to suggest that the particular perspective
that follows is something rather more than the expression of an
'advanced' critique. In my own awareness, it issues from con-
texts and cogitations that as I have felt deeply have also
impinged upon my subjectivity in relation to the testing busi-
ness of living from one day to another, rather than merely as
an English teacher. And that to me is by far the greater value,
although the case in relation to English education might very
well be made without taking that consideration into account.
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Although a considered historical deconstruction of the com-
plex grid of motives that informed the colonial decision to in-
troduce English to India dates back, as far as I know, at least to
three decades,5 a widespread enough seepage of such critical
perspectives among a younger generation of English teachers
in India is not more than a decade old occurrence. There
remain, of course, senior academicians (and some not so
senior as well) chiefly in various English departments whose
conditioning disallows them to strike a distance from the struc-
ture of justifications which were' first supplied by the colonial
decision-makers a hundred and fifty years ago. Owing both to
reasons of personal development and the linkages of such
development with the formation of diverse elites, both in colo-
nial and post-colonial India, there is no dearth of people who
continue to associate the English language with a spectrum of
liberatory processes, and the English literary 'canon' with a
storehouse of wisdom allegedly autonomous of the depreda-
tions of history. To the extent, however, that these matters do
constitute events in history, perhaps something of that history
deserves to be recapitulated here. The colonial shift of alle-
giance from Orientalist learning to English education was not,
after all, the expression of a surge of colonial 'benevolence'. As
is widely recognized today, colonjal decisions with respect to
language and, relatedly, to education, invite to be understood as
aspects of colonial politics. Nor, as I shall indicate, need post-
colonial assumptions and practices be exempt from that sort of
scrutiny.

At the time that Hastings gave his blessings to a system of
gurukuls and madrasas, there were good reasons for doing so.
The procedure facilitated several colonial objectives: it held the
two major religious orders in the colony in helpful contention;
it encouraged the hegemony of such social groups who had all-
important access to the frustrating secrets of a very compli-
cated indigenous land system;4 an 'Orientalist' direction in
education functioned to promote a specific representation of
India as a cultural order. Such a representation which sought to
equate a 'knowledge' of classical texts with the 'reality' of India,
furthered the myth of an Indian essence which, in being allege-
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dly trans-historical, rendered mundane materialist considera-
tions periphejal to the Indian psyche. Those concerns the
Company altruistically took upon itself to plough and profit by.
Classicism was thus patronized as an unbroken and valorized
archive of received truths that made history a matter of subsi-
diary importance to the colonized. That not every Orientalist
scholar had a cognition matching such a political fall-out is
true enough. There cannot but have been committed people
who believed Sanskrit, Arabic and Persian learning to constitute
the summum bonum of attainment, perhaps justly in their view
restricted to endowed social groups alone, much as there con-
tinue to be people today who 'honestly' believe that
Shakespeare holds the answers to the afflictions of the "Third
World'. Nor ought that immersion in the 'spirituality' of the
east be seen in divorce from the felt disgruntlement of sections
of the European intelligentsia with the crude emphases and
consequences of the first industrial upsurge at home. That many
of them were either unable or unwilling to discern the connec-
tion between the colonial exploitation of India and the bur-
geoning of a workable capital in England remains the irony.

The colonial decision to replace Persian by English initially
as the medium of administrative and legal procedures was to
alter the course of our history in decisive ways. One critical
burden of my preamble, as must be obvious, has been to sug-
gest how, in fact, one is here scrutinizing that history as a sub-
ject in great measure shaped by it, so that such scrutiny may
yield an enabling 'knowledge' in regard to those inherited con-
texts of 'ideology'.5

In a Despatch of 1824 the Court of Directors of John Com-
pany were to observe: "In . . . teaching mere Hindoo or mere
Mahomedan literature, you bound yourselves to teach a great
deal of what was frivolous, not a little of what was purely mis-
chievous, and a small remainder indeed in which utility was in
any way concerned."6 Macaulay, one recalls, was to pronounce
a single shelf of European books of greater worth than all the
learning in Sanskrit, |Persian and Arabic put together; that
Macaulay knew none of these languages seemed hardly to mat-
ter. The remarkable thing is that suddenly over a matter of four
brief decades the eternal value of the Indian classics of antiqui-
ty had come to lose all relevance. Clearly, the crux of the Com-
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pany's perception cited above rested in the statement about
"utility." Given the all-encompassing qualitative change in the
requirements of the colonial political economy between the
initial phase of the industrial process and the full-blown manu-
facturing stage, the colonizer was urged on by a new historical
agenda. Chiefly, the imperial economy now desired the entry of
British manufactures into the colony; it was, therefore, neces-
sary to provide some incentives to the development of the
colony's internal resources which might pay for its imports and
raise purchasing power to enable the consumption of a selected
range of goods. The Company's monopoly in trade had, of
course, tended to restrict both these objectives. With the with-
drawal of the monopoly rights in 1833 (and, subsequently, the
transfer of the government to the Crown in 1858) the way was
cleared. Equally dearly, however, the new desired order of con-
sumption made obligatory the reconstitution of the commer-
cial and professional middle classes in the colony—an objec-
tive that in turn invited also the perpetration of an altered cul-
tural hegemony.

Such an eventuality and prospect were, perhaps, first fore-
seen by Charles Grant, the Clapham evangelist, as early as 1790
in his Observations on the State of Society among the Asiatic
Subjects of Great Britain. Therein he was to state with disarm-
ing simplicity that the imparting of European knowledge
through the medium of the English language to the colonized
would be "advantageous to us." Grant had, in fact, been witness
in his own time to the emergence of a group of English-speak-
ing Indians in whom the impulse to imbibe a western mode of
living could be noticed. Clearly, a reconstitutive process, admit-
tedly miniscule, was at work. Three decades later, Bishop Heber
was to record a shift in the cultural aspirations of wealthy sec-
tions of the Bengali elite in Calcutta, In 1823, Heber was to
write:

Their progress in the imitation of our habits is very apparent,
though still the difference is great. None of them adopt our dress.
But their houses are adorned with verandahs and Corinthian pillars;
they have very handsome carriages, often built in England, and
show a considerable liking for European society.7
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In 1832, Holt Mackenzie was to report as follows to a parliament
select committee enquiring into the status of British goods in
the colony: "Judging from Calcutta, there has been . . . a very
marked tendency among the natives to indulge in English luxu-
ries; they have well-furnished houses, many wear watches, they
are fond of carriages, and are understood to drink wines."
Clearly, these descriptions encapsulate a civil society in the
making at which colonial policy in the matter of cultural and
economic export was to be directed. Bengal, especially, offered
the most receptive ground. Almost without exception, such an
intake was welcome to "wealthy men that sought it for them-
selves or their children; and with a view to purposes of practical
utility."8

That, then, was the social material Macaulay had in mind
when he prophesied in 1835: "We must at present do our best
to form a class who may be interpreters between us and the
millions whom we govern—a class of persons Indian in blood
and colour, but English in tastes, in opinion, in morals and in
intellect." Macaulay was, indeed, to indulge a more far-reaching
liberal flourish, and, thereby, to anticipate the character of the
dominant politics within the Indian national movement—
something whose premises and consequences, as I shall argue,
are only now being challenged within the contemporary Indian
political centre with any rigour. Here is what Macaulay had to
say:

It may be . . . that, having become instructed in European knowl-
edge, they may in some future age demand European institutions.
Whether such a day will ever come I know not. . . . Whenever it
comes it will be the proudest day in English history.9

It is of course quite another matter that by Curzon's day that
'civilized' liberal bluster was firmly yielding to a nakedly repres-
sive imperialism. The Universities Act of 1904 was in great mea-
sure motivated by the anxiety to reverse, or at least to contain,
the liberal yield of English education, since Curzon was astute
enough to see the chief threat to empire in a new English-edu-
cated elite who were to invoke the political rhetoric of British
liberalism to embarrass British imperialist practices. The
Indian National Congress which in the main represented such a
threat was to become the avowed target of Curzon's attack: "The
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Congress is tottering to its fall, and one of my greatest ambi-
tions while in India is to assist it to a peaceful demise;" and,
again, "My policy, ever since I came to India, has been to
reduce the Congress to impotence."10 Likewise, after the brief
honeymoon under Ripon's vlceroyship, another proud institu-
tion of Macaulay's liberal faith, a ffree press, was increasingly to
undergo the severest repressions. However, about English edu-
cation there was a clear-eyed colonial telos from the outset: it
was to be confined to the upper and middle classes of urban
society. This policy emphasis was to achieve consolidation with
the acceptance of Wood's Educational Despatch of 1854. Wood
stressed that western higher education through the English lan-
guage was the means to effect "probity" among a native subor-
dinate class of public servants to whom the Company could
then "with increased confidence commit offices of trust." It
would, one must see, be short-sighted to look upon Wood's
endeavours as pertaining merely to education. That the connec-
tion the new education was to have with an altered colonial
interest is made explicit by his further contention that the
introduction of such education to an emerging elite would
"secure to us a large and more certain supply of many articles
necessary for our manufactures . . . as well as an almost inex-
haustible demand for the produce of British labour."11

As has been widely noted by historians, one of the aspects of
the new colonial economic compulsion was the need to cut the
costs of administering the colony. Especially in the judicial and
revenue branches of the public service, the amplified volume of
work made it necessary that an English-using lower officialdom
be created in the colony. For example, the appointment of a
higher grade of Indian judicial officer became inevitable in
view of the increasing number of civil suits as 'custom' began to
be replaced by 'law'. Likewise, the execution of a land policy
which set out to define and record the rights of the different
classes in agriculture through settlement and survey operations
made the constitution of a local bureaucracy unavoidable. As a
result, such new posts as those of sadr amins and deputy collec-
tors (to this day the prized telos of many an Indian graduate)
came to be instituted under Bentinck. SuchMiberatory and altru-
istic discourse as sought to sell the new education in order,
ostensibly, "to rouse the mind and elevate the character of the
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whole people," or to free the natives from their "slavish sub-
mission" to sectarian and irrational influences and traditions
through the introduction of English education was largely a
camouflage to meaty | colonial interests.12 For instance, such
procedures were throughout characterized by a comprehensive
colonial disinterest in the education of the masses who, arguab-
ly, must have been most in need of being freed of the mentality
of "slavish submission" to a structure of native superstitions. A
missionary notice of 1856 was to admit that "a school, either
government or Missionary, is as rare as a light-house on our
coast. . . . Three or four schools exist among three or four mil-
lion of people."13 And all that despite Wood's admission that
the country's rural population contributed the bulk of the pub-
lic revenues. Consistently, therefore, a specific class-oriented
historical objective was, four years after Wood's Despatch, to
result in the establishing of the three Presidency universities in
1856, explicitly in order to do "as much as a Government can
do to place the benefits of education . . . before the higher
classes of India."1^ When one keeps in mind the policies fol-
lowed by the independent Indian state, how powerful indeed a
sense of deja vu the preceding detail must convey!

One must not forget, of course, that private English educa-
tion was first introduced into the colony by Christian missions.
In the 1813 renewal of the Charter, Grant had succeeded in
procuring bishoprics in India. At Hindu College (Calcutta),
established in 1816, the medium of instruction was English. Ini-
tially, the missionary concern for English education was impel-
led by the policy to incorporate half-caste Eurasian children
into English culture. Bishop's College, Calcutta (1820), for
example, did not admit non-Christian wards for fear that
"evangelizing the heathen" might cause religious offence. The
removal of restrictions on missionary activity with the Charter
renewal of 1833 was, however, to result in rather more rampant
exertions. And such exertions in the quarter century up to 1857
were to lead to deep disaffection both among high-caste
Hindus and Muslims. Consequently, Grant's prophecy that
unless a certain religious neutrality was maintained by the state,
"a blow will be struck at our power in India, which in the course
of time may prove fatal!" was to come to be realized; the muti-
neers at Delhi were to attack the church and kill the missionar-
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ies before turning to the barracks.15 Most illuminatingly, it was
the abhorrence to the bible-wielding missionary that was to fur-
ther the colonial decision to introduce British literature to the
colony as a less abrasive secular source of hegemony (with
Shakespeare as the predictable centre-piece). Thus, Macaulay's
sentiment that it was "necessary . . . to make natives of this
country good English scholars" had less to do with the 'glories'
of the English 'canon' and rather more with a definitive course
of hegemonic incorporation.1^ As we know, Shakespearean
'universalities' were to mesh nicely into a dominant brahmin-
ism to yield ahistorical pedagogies which cripple English
teachers to this day.

All the contexts of importation enumerated above (and
many others besides) may be understood to have comprised
the 'civilizing mission'. One ought to look briefly at the quality
of reception these contexts were to evoke among sections of the
intellectual and cultural avant-garde within the colony. It is in
that reception after all, that the seeds of the subsequent history
of a specific kind of elite attitude to culture and to the question
of the distribution of power in India has tended to reside. It is
best first to dispose of the most uncritical and jejune of the res-
ponses to the introduction of English at the threshold hour, so
to speak. One is here referring to the orgiastic effervescence of
the Bengal youth who were to come under the influence of
Henry Derozio—a very young person in every sense of the
term—at Hindu College. As a teacher, Derozio was often to use
the story of the French Revolution as a pedagogic occasion to
encourage an attitude of enquiry among his pupils, directed
especially at overthrowing the decadence of the Hindu order.
Simultaneously, however, the influence of the English Romantic
poets was to produce patterns of behaviour that effectively dis-
solved the possibility of any rigorous enquiry into bohemia.
Contact with who else but Shelley and Byron was to produce
illusions of unfettered liberation, restricted, predictably, to per-
sonal conduct. Aligned with the new Christianity, the rootless-
ness of this bohemia was never far from nihilism and despair.
Not surprisingly, therefore, such a response to English educa-
tion could not but degenerate into a coterie celebration, com-
plete with sonneteering, with negligible social dimensions.
Westernization and the use of English here remained effectually


